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Interac.ve	
  Visuals	
  and	
  	
  
Emergent	
  Literacy	
  	
  

Aaron	
  Johannes,	
  M.A.	
  
Susan	
  Powell,	
  Ph.D.	
  

Liz	
  Etmanski	
  
Jerry	
  Laidlaw	
  

Who	
  we	
  are	
  

•  Introduc.ons	
  
•  Liz	
  will	
  be	
  drawing	
  

Vancouver	
  NCBC	
  Chapter	
  
Read-­‐A-­‐Thon	
  

We	
  have	
  been	
  using	
  visuals	
  such	
  as	
  graphic	
  charts	
  and	
  	
  
graphic	
  recording	
  in	
  different	
  ways.	
  	
  	
  

Liz	
  and	
  Aaron	
  work	
  as	
  graphic	
  recorders	
  at	
  events.	
  
Self	
  advocate	
  presenta.on	
  for	
  20	
  people	
  on	
  health	
  access	
  and	
  rights.	
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Panel	
  of	
  Interna.onal	
  Bankers	
  talking	
  to	
  global	
  
audience	
  about	
  using	
  finances	
  to	
  support	
  social	
  jus.ce.	
  	
  

About	
  250	
  people.	
  	
  

“Books	
  Make	
  for	
  Great	
  Conversa.ons”	
  
“Places	
  to	
  Read”	
  	
  “Ways	
  to	
  Read”	
  

“What	
  books	
  do	
  you	
  love?”	
  	
  	
  
“Where	
  do	
  you	
  read?”	
  

Stories	
  about	
  books.	
  
Stories	
  in	
  books.	
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Susan	
  has	
  been	
  making	
  and	
  using	
  different	
  kinds	
  of	
  
charts	
  to	
  help	
  people	
  understand	
  	
  

the	
  books	
  they’ve	
  chosen	
  

Everyone	
  came	
  to	
  our	
  new	
  Vancouver	
  Next	
  Chapter	
  
Book	
  Club	
  uncertain	
  about	
  whether	
  they	
  were	
  “good	
  

enough”	
  readers	
  

None	
  of	
  them	
  had	
  read	
  mysteries	
  
before,	
  so	
  there	
  was	
  lots	
  of	
  learning	
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what	
  i	
  came	
  to	
  tell	
  you	
  

What	
  is	
  Emergent	
  Literacy?	
  
Overview	
  of	
  Emergent	
  Literacy	
  Research	
  
Defini.ons	
  of	
  emergent	
  literacy.	
  Our	
  review	
  of	
  research	
  revealed	
  numerous	
  but	
  complementary	
  defini.ons	
  of	
  emergent	
  literacy.	
  Researchers	
  
agreed	
  that	
  emergent	
  literacy	
  (a)	
  begins	
  during	
  the	
  period	
  before	
  children	
  receive	
  formal	
  reading	
  instruc.on,	
  (Stahl	
  &	
  Miller,	
  1989;	
  Teale	
  &	
  
Sulzby,	
  1987;	
  van	
  Kleeck,	
  1990),	
  (b)	
  encompasses	
  learning	
  about	
  reading,	
  wri.ng	
  and	
  print	
  prior	
  to	
  schooling	
  (Sulzby	
  &	
  Teale,	
  1991),	
  (c)	
  is	
  
acquired	
  through	
  informal	
  as	
  well	
  as	
  adult-­‐directed	
  home	
  and	
  school	
  ac.vi.es,	
  and	
  (d)	
  facilitates	
  acquisi.on	
  of	
  specific	
  knowledge	
  of	
  reading.	
  
Emergent	
  literacy	
  differs	
  from	
  conven.onal	
  lliteracy	
  as	
  it	
  examines	
  the	
  range	
  of	
  sefngs	
  and	
  experiences	
  that	
  support	
  literacy,	
  the	
  role	
  of	
  the	
  
child’s	
  contribu.ons	
  (i.e.,	
  individual	
  construc.on),	
  and	
  the	
  rela.on	
  between	
  individual	
  literacy	
  outcomes	
  and	
  the	
  diverse	
  experiences	
  that	
  
precede	
  those	
  outcomes.	
  
Defini8ons	
  of	
  Emergent	
  Literacy	
  Terms	
  
The	
  term	
  "emergent"	
  denotes	
  the	
  developmental	
  process	
  of	
  literacy	
  acquisi.on	
  and	
  recognizes	
  numerous	
  forms	
  of	
  early	
  literacy	
  behavior.	
  
While	
  frequently	
  discussed	
  in	
  the	
  research	
  we	
  reviewed,	
  these	
  early	
  literacy	
  behaviors	
  (or	
  areas	
  of	
  knowledge)	
  are	
  characterized	
  by	
  terms	
  
that	
  are	
  defined	
  in	
  different	
  ways	
  
by	
  different	
  authors.	
  The	
  following	
  defini.ons	
  of	
  emergent	
  literacy	
  terms	
  represent	
  the	
  most	
  commonly	
  used	
  meanings	
  of	
  those	
  terms,	
  and	
  
will	
  facilitate	
  understanding	
  of	
  the	
  review	
  of	
  emergent	
  literacy.	
  

●	
  Conven.onal	
  literacy:	
  reading,	
  wri.ng,	
  and	
  spelling	
  of	
  text	
  in	
  a	
  conven.onal	
  manner.	
  
●	
  Conven.ons	
  of	
  print:	
  knowledge	
  of	
  the	
  seman.c	
  and	
  visual	
  structure	
  of	
  text.	
  
●	
  Purpose	
  of	
  print:	
  knowledge	
  that	
  words	
  convey	
  a	
  message	
  separate	
  from	
  pictures	
  or	
  oral	
  
language.	
  
●	
  Func.ons	
  of	
  print:	
  awareness	
  of	
  the	
  uses	
  of	
  print	
  from	
  specific	
  (e.g.,	
  making	
  shopping	
  lists,	
  
reading	
  street	
  signs,	
  looking	
  up	
  informa.on)	
  to	
  general	
  (e.g.,	
  acquiring	
  knowledge,	
  conveying	
  
instruc.ons,	
  maintaining	
  rela.onships).	
  
●	
  Phonological	
  awareness:	
  conscious	
  ability	
  to	
  detect	
  and	
  manipulate	
  sound	
  (e.g.,	
  move,	
  combine,	
  
and	
  delete),	
  access	
  to	
  sound	
  structure	
  of	
  language,	
  awareness	
  of	
  sounds	
  in	
  spoken	
  words	
  in	
  
contrast	
  to	
  wriken	
  words.	
  

	
  
“Emergent	
  Literacy:	
  Synthesis	
  of	
  the	
  Research,”	
  Na.onal	
  Center	
  to	
  Improve	
  the	
  Tools	
  of	
  Educators,	
  funded	
  by	
  the	
  U.S.	
  Office	
  of	
  Special	
  
Educa.on	
  Programs.	
  	
  Barbara	
  K.	
  Gunn,	
  Deborah	
  C.	
  Simmons,	
  Edward	
  J.	
  Kameenui.	
  hkp://www.researchconnec.ons.org/childcare/resources/
2776/pdf	
  

What	
  is	
  Graphic	
  Recording	
  /	
  Facilita.on?	
  
www.loosetooth.com	
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“Time	
  for	
  a	
  Paradigm	
  Ship:	
  Recognizing	
  the	
  Cri.cal	
  Role	
  
of	
  Pictures	
  Within	
  Literacy	
  Learning,”	
  Beth	
  Olshansky	
  

“.	
  .	
  .	
  soon	
  aper	
  children	
  enter	
  school,	
  they	
  are	
  discouraged	
  from	
  using	
  
pictures	
  as	
  a	
  key	
  form	
  of	
  expression.	
  Preschool	
  and	
  kindergarten	
  teachers	
  
understand	
  the	
  value	
  of	
  pictures	
  in	
  developing	
  children’s	
  thinking,	
  
language,	
  and	
  self-­‐expression.	
  However,	
  beginning	
  in	
  first	
  grade,	
  there	
  is	
  
huge	
  pressure	
  on	
  teachers	
  to	
  steer	
  students	
  away	
  from	
  their	
  natural	
  visual	
  
language	
  and	
  to	
  replace	
  it	
  with	
  wriken	
  language,	
  which	
  must	
  be	
  taught.	
  
Young	
  children	
  receive	
  subtle	
  and	
  not-­‐so-­‐subtle	
  messages	
  that	
  reading	
  and	
  
wri.ng	
  in	
  pictures	
  is	
  less	
  valued	
  than	
  reading	
  and	
  wri.ng	
  words.	
  In	
  fact,	
  at	
  
some	
  point	
  (usually	
  during	
  first	
  grade),	
  children	
  are	
  told	
  that	
  drawing	
  
pictures	
  must	
  wait	
  un.l	
  aper	
  they	
  complete	
  their	
  (real)	
  work—i.e.,	
  their	
  
wri.ng.”	
  

“Teaching	
  Literacy	
  Through	
  Art,”	
  Guggenheim	
  Museum.	
  	
  
hkp://www.guggenheim.org/new-­‐york/educa.on/school-­‐educator-­‐programs/learning-­‐through-­‐

art/research-­‐studies/teaching-­‐literacy-­‐through-­‐art	
  

Contact	
  

v Aaron	
  Johannes,	
  Director,	
  Spectrum	
  
Consul.ng,	
  Vancouver,	
  B.C.	
  	
  	
  
o aaron@spectrumsociety.org	
  
o www.101friends.ca	
  (projects)	
  
o www.imagineacircle.com	
  (facilita.on)	
  

v Dr.	
  Susan	
  Powell	
  
o susanpow@telus.net	
  

v Liz	
  Etmanski	
  
o hkp://lizetmanski.com/	
  

	
  

Thanks	
  to	
  everyone	
  who	
  donated	
  and	
  to	
  Joe’s	
  Table	
  
Cafe	
  for	
  hos.ng	
  our	
  Read-­‐A-­‐Thon	
  /	
  Draw-­‐A-­‐Thon	
  


